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Abstract 
In this paper a model of recognition of working student competences is presented. The model has been worked out by the first 
and second level degree courses in "Education and Training" at the “Sapienza” University of Rome. The results coming from the 
experimentation of the model are discussed. The basis of the model here tested is the belief that a careful consideration on 
personal and work experiences facilitates the professional development and guides towards the acquisition of new knowledge and 
competences. 
 
© 2014 The Authors. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of the Organizing Committee of WCLTA 2013. 
Keywords: Working student competences, narrative writing, evaluation, experience, theory, practice; 
1. Introduction 
 
The need to test a model of recognition of working student competences arises from the fact that many of the 
students who enrol in first and second level degree courses in "Education and Training" at the “Sapienza” University 
of Rome programs are workers involved in the field of vocational training or other educational contexts (such as 
kindergartens, nurseries, vocational education etc.) who have developed competences not only during their working 
experience, but also thanks to training courses and refresher courses. 
On reflecting about the career path of adult working students involves a reflection on the intertwining of 
knowledge and experience that occurs in complex life paths. At the same time the students are obliged to put 
themselves in an autobiographical dimension that does not exclude the possibility of distancing from the purely 
subjective experience and of developing a critical elaboration. 
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In order to reach this delicate balance, two closely interlinked elements may be helpful: the use of the narrative 
mechanism as a privileged form of interpretation of the experience; the value of writing as an aid to clarify the 
experience and to distance from it.  
In one hand, as Bruner (2002) says: “we constantly construct and reconstruct ourselves to meet the need of the 
situations we encounter, and we do this with the guidance of our memories of the past and our hopes and fears for 
the future. Telling oneself about oneself is like making up a story about whom and what we are, what’s happened, 
and why we’re doing what we’re doing”.  
On the other hand, according with Scardamalia, Bereiter, & Steinbach (1984), not only writing helps to promote 
thinking but, as we learn during writing, our writing goals often change. So, as Pea & Kurland (1987) write “While 
many goals for writing may be automatically accessed from memory, the creative setting of sub-goals and the 
subsequent discovery or redefinition of writing goals during the composing process is a basic fact about mature 
writing”. In a few words it exists an epistemic writing that promotes the growth of comprehension, in the same way 
as storytelling does. 
 
2. Model building 
 
Since the academic year 2004/2005, in the first and second degree courses "Education and Training" at the 
“Sapienza” University of Rome, an experimentation has been carried away for a formal recognition (as university 
credits: ECTs) of Non-Formal and Informal Competences of adult working students. By means of this 
experimentation it has been developed a model of recognition of adult working students Competences. 
We think that in a degree course the recognition of Competences should not be a simple certification or self-
certification. We presume that to reflect on work and life experience may be helpful to increase the adult student 
expertise, provided that this reflection is aided by the academic support. So, we propose a model of recognition of 
Competences that is based on a postulate: the need of a strong connection between theoretical/formal knowledge and 
practical experience. The way to achieve this connection is precisely the narrative, whether written or oral, because 
it allows and facilitates reflection on own actions and thoughts. 
For our purposes it is important that students may document their experience, at the same time avoiding a 
mechanical collection and analysis of facts with no or inadequate interpretation. In other words, we also have the 
aim of recovering the etymological value of the term “docere” or “inform”, “say” helping students to keep track of 
their experience in the sense of remembering (Salerni 2007). 
If the goal for a student, in order to document his own professional experience, is not just the production of a set 
of documents and to draw up to a Curriculum Vitae (CV), but to rebuild - and to build ex-novo - a story (its own 
history), then the centrality of the narrative mechanism becomes clear, as a device to interpret the experience. 
In fact in narrative the experience is re-told, brought to mind and experienced a second time. In order to make 
this process functional in reconsidering the experience, particularly the professional experience, it is useful to set the 
story through writing. 
In concrete terms, the model we developed for the recognition of Competences of adult working students is 
based on the elaboration of a Report. This elaboration involves the active participation of students and in a 
methodological training conducted by academics, while the Report has to be in the form of a narration organized by 
areas.  
 
3. Methodological training 
 
At the beginning, thirty students working in educational contexts have taken an active part in experimentation; 
these students had to have a multi-year (five years at the least) work experience and 60/180 university credits. In 
later years and to date we have utilized the model for all the applicant students. 
In an early stage we have sketched out the educational path, determining in the same time the methodological 
features of the Report structure. Gradually we have clearly defined our model and the specific organization of the 
Report. 
In order to obtain recognition of Competences and therefore of university credits, the students have attended to a 
seminary organized in two areas: self-reflection support and technique of professional writing. The seminary was 
organized in fortnightly meetings (three hours) for a three months period; the number of students was limited (ten 
students), so during the academic year of the experimentation we have achieved three courses.  
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At first, the professors have encouraged the groups of students to reflect on their own educational and 
professional experience from a variety of different perspectives, in order to help them to link in a better way study 
and work together. The reflecting act in a peer group can help students to better understand the relationship between 
Practice and Metacognition. In summary, according to Kolb (1984), it exists a strong and circular connection 
between: a) have an experience, b) reflect on the experience, c) learn from the experience and d) try out what you 
have learned (Kolb, 1984) 
 
Figure1. Kolb circle 
 
Gradually, and along these lines, each student has to plan and write a CV, conceived as both documentation of 
life and formative and professional experience; in order to reach this objective; the student has to select the most 
significant facts.  
On the basis of the CV, students must elaborate a narrative Report of their professional and educational history; 
for this aim it is necessary to prepare and teach a lesson on the narrative technique in autobiography. Moreover, 
documents considered useful for a positive evaluation the students can be attached to the Report. 
 
4. Report structure 
 
For the aforementioned experience evaluation, the proposed model requires to students to reflect in a written 
form on their own professional experience. This reflection takes place considering the Aldo Visalberghi's 
Pedagogical Encyclopaedia, where the competences required and involved in training processes are identified. These 
competences are divided into four areas, that is: content, psychology, method and sociology (Figure 2) . 
 
Content 
 
This area includes competences that student has acquired on the job, linked with the 
contents of specific work.  
Student’s analysis of content of the own job has to include: 
• an examination of the work features and of knowledge, skills and attitudes 
required in the job; 
• an identification of the job prerequisites; 
• an illustration of the progression of the competences in the job; 
• a short description of the job training and of its effects. 
 Students have to attach these documents to the Report.  
 
Psychology 
 
This area includes the psychological competences that student has acquired by the 
professional relationship with the beneficiaries of job (e.g. students, drop-out, children 
etc.) 
Student’s analysis of the “psychology” dimension of the own job has to include: 
• an illustration of the psychological profile of the users (in outline); 
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• a comparison of the experience learning (on the job) and the study learning (in 
degree courses "Education and Training"). 
Method 
 
This area includes the methodological competences that the student has acquired on the 
job. 
Student’s analysis of the “method” dimension of the own job has to include: 
• a definition of the concept “method” (particularly didactic method); 
• an examination of the didactic method utilized on the job; 
• an evaluation of methodology effects on job results. 
Sociology 
 
This area includes the sociological competences that the student has acquired on the job. 
Student’s analysis of the “sociology” dimension of the own job has to include: 
• an examination of the connection between the characteristics of society and 
world of work; 
•  an illustration of relevant social, legislative and work processes.  
Figure 2. Pedagogical encyclopaedia  
 
In summary, the students had to write a Report, following the four areas and respecting some clear rules: 
• to do a table of contents (it is possible to use four areas to title the chapter); 
• to attach a detailed Study plan with an exact description of the program of the courses and of the 
competences acquired during each course, and finally a short resume; 
• to specify: a) personal details (name, phone number, ECTs) number, academic year etc.); b) Report 
delivery date, description of work, or works, environment, term of office and role; c) methods and sources 
used to acquire knowledge and training; use of the acquired competences on the job; 
• to describe the frame of reference that allows students to understand their experiences in a new, broader 
and deep meaning; 
• to justify the placing of the experiences in different areas. 
 
5. Evaluation criteria 
 
In the matter of goal of evaluation, it was not our objective to evaluate Reports in order to attribute, but to give 
each student a support for a critical analysis of his educational and professional experience. 
The Report was evaluated from an academic board composed by the teachers involved in the methodological 
training. For the evaluation, the academic board has used a participatory method in which all the stakeholders 
(students and professors) actively engage in developing the evaluation. As we have said, a good team supports and 
enhances skills and learning of its members, and brings out the best in them; in this way team members learn new 
skills from their colleagues.  
Throughout the course of methodological training the peer group of students has discussed, under the professors 
guidance, each Report in progress. 
  
6. Conclusions 
 
We think that a strength element of our model is the sharing of experience in a peer group. In particular we have 
a firm belief that the reflection on and in experience is effective if it is collective and if it supports the exchange of 
experiences among the various protagonists (Lucisano, Salerni, Sposetti 2013). 
Moreover, we are fully convinced that in a pedagogical dimension “the ways of telling and the ways of 
conceptualizing that go with them become so habitual that they finally become recipes for structuring experience 
itself, for laying down routes into memory, for not only guiding the life narrative up to the present but directing it 
into the future” (Bruner 2004) 
Finally we think that the aforementioned model (and Report structure) may be utilized for the recognition of 
working student Competences in different degree courses, adjusting the Report contents to their needs. 
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